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Board of Governors, State University System of Florida  
 

Request to Offer a New Degree Program 
   
University of North Florida  Spring  2013 
University Submitting Proposal  Proposed Implementation Term 
 
College of Education and Human Services   

Exceptional, Deaf, and Interpreter Education 
Name of College(s) or School(s)  Name of Department(s)/ Division(s)

 
American Sign Language/English Interpreting  

 
Master of Science in American Sign 
Language/English Interpreting 

Academic Specialty or Field  Complete Name of Degree 
 
16.1603   

Proposed CIP Code    
 
The submission of this proposal constitutes a commitment by the university that, if the proposal is 
approved, the necessary financial resources and the criteria for establishing new programs have been 
met prior to the initiation of the program. 
 
 
Date Approved by the University Board of 
Trustees 

 President Date

      
      
Signature of Chair, Board of 
Trustees 

 Date  Vice President for Academic 
Affairs

Date

 
Provide headcount (HC) and full-time equivalent (FTE) student estimates of majors for Years 1 
through 5.  HC and FTE estimates should be identical to those in Table 1 in Appendix A.  Indicate the 
program costs for the first and the fifth years of implementation as shown in the appropriate columns 
in Table 2 in Appendix A.  Calculate an Educational and General (E&G) cost per FTE for Years 1 and 5 
(Total E&G divided by FTE). 
 

Implementation 
Timeframe 

Projected 
Enrollment  

(From Table 1) 

Projected Program Costs 
(From Table 2) 

 HC FTE 
E&G 

Cost per 
FTE

E&G 
Funds 

Contract 
& Grants 

Funds

Auxiliary 
Funds Total Cost

Year 1 55 22.4 $5,989 $134,158 $0 $0 $134,158 

Year 2 66 27      
Year 3 77 31.7      
Year 4 90 37.1      
Year 5 101 41.8 $6,170 $257,922 $0 $0 $257,922 

 
Note: This outline and the questions pertaining to each section must be reproduced within the body of the proposal 
to ensure that all sections have been satisfactorily addressed.  Tables 1 through 4 are to be included as Appendix A 
and not reproduced within the body of the proposals because this often causes errors in the automatic calculations. 
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INTRODUCTION 
 

I. Program Description and Relationship to System-Level Goals   
 
A. Briefly describe within a few paragraphs the degree program under consideration, 

including (a) level; (b) emphases, including concentrations, tracks, or specializations; (c) 
total number of credit hours; and (d) overall purpose, including examples of employment 
or education opportunities that may be available to program graduates.    

 
A. Level:  
 
This proposal is not a request to offer a new degree program as the application implies. Rather, it is a request to 
migrate an existing online degree program from a concentration that was piloted under a M.Ed. in Special Education 
to a freestanding MS degree with an additional concentration. The program is currently in operation and has 
demonstrated an 800% enrollment increase since 2009 (see Table 1 below).  
 
This proposal changes the M.Ed. in Special Education concentration in American Sign Language/English 
Interpreting to a Master of Science in ASL/English Interpreting, effective Spring 2013. The original 
concentration was implemented in 2009 as a result of public demand for a graduate-level program in Interpreting, as 
there were only two other graduate programs in the U.S. Both of the other programs, Gallaudet University 
(Washington, DC) and Northeastern University (Boston), were site-based programs and the Northeastern program 
has since folded. Western Oregon University began its master’s degree in 2011, so there are now two other 
Interpreting master’s programs in the U.S. (Gallaudet and Western Oregon), both requiring onsite attendance. UNF 
is leading the way in distance delivery of a graduate program in ASL/English Interpreting and was featured in a 
nationally televised webinar on February 27, 2012 and in the Spring 2012 volume of the International Journal of 
Interpreter Education for its innovative distance delivery. Faculty members are presenting the program model at 
national and international conferences in Fall 2012. 
 
In Spring 2009, five students from within Florida began the UNF master’s concentration, which was made available 
via distance learning, making it the only one of its kind in the country to this day. The purpose of establishing the 
program as a concentration under an existing degree was to test the demand and delivery mode in the current market 
and determine its profitability for the university as well as the interpreting profession. It is apparent from the 
continued growth in the program that it is meeting a vital need in the profession and this transition from 
concentration to stand-alone major is needed to distinguish Interpreting from the Special Education domain 
(Enrollment Spring 2009-5 students; Fall 2010-25 students and 4 grads; Spring 2011-30 students and 1 grad; 
Summer 2011-32 students and 2 grads, Fall 2011-32 students and 1 grad, Spring 2012-33 students and 4 grads). 
 
Table 1  
Program Growth 2009-2012 
 

Semester Enrollment Graduates 
Spring 2009 5  
Fall 2010 25 4 
Spring 2011 30 1 
Summer 2011 32 2 
Fall 2011 32 1  
Spring 2012 33 2 
Summer 2012 45 8 

 
  
B. Emphases: The proposal is to change the M.Ed. concentration to an M.S. degree that has a (1) General 
Interpreting Practitioner Program of Study and (2) Concentration in Interpreting Pedagogy. 
 
Total Number of Credit Hours: The program entails 36 credit hours for students who have not achieved national 
interpreter certification prior to the capstone fieldwork course: Internship (6 hours). Those who are nationally 
certified by the Registry of Interpreters for the Deaf, Inc. upon admission or those who achieve certification during 
their studies will be exempt from Internship, and their Program of Study will contain 30 credit hours. Students 
admitted to the Interpreting Pedagogy concentration will have a 36-hour Program of Study if they have less than 
three years teaching experience and a 33-hour program with the experience (exempt from one course). 
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Overall Purpose: Transitioning the current program away from its present form as a concentration serves to 
distinguish Interpreting from Special Education, a philosophical milestone for the program. The program does not 
prepare K-12 teachers, as the name implies, and would more accurately reflect the nature of the profession if it were 
an M.S. degree. The M.S. degree will continue to incorporate the most current evidence in the field of signed and 
spoken language interpreting to inform its curriculum and offer UNF students a wide spectrum of advanced courses 
in American Sign Language development, interpreting skill development, interpretation and translation theory, 
research, community based learning, and interpreting pedagogy. The goals of the program are to (1) prepare 
interpreters who are not yet nationally certified to take and pass the national certification exam, (2) prepare those 
who already hold national certification to obtain a specialized certificate and/or teach interpreting in post-secondary 
settings.  
 
To date, 80% of the students enrolled in the concentration hold national interpreter certification and aspire to either 
teach in interpreting programs at the A.A. and B.A. levels or continue their education at the doctoral level in a 
related field. Others are incentivized by employment in public and private sectors where advanced degrees result in 
increased wages. Because we are a distance-friendly program, our purpose extends to students throughout the US 
and Canada. 
  

B. Describe how the proposed program is consistent with the current State University 
System (SUS) Strategic Planning Goals. Identify which specific goals the program will 
directly support and which goals the program will indirectly support. (See the SUS 
Strategic Plan at http://www.flbog.org/about/strategicplan/)   

 
The MS in ASL/English Interpreting directly supports all three critical points of emphasis (excellence, productivity, 
and strategic priorities) for the SUS between 2012 and 2015. In alignment with the SUS priorities within these 
emphases, the proposed MS and concentration fulfill the following: 
 
Teaching & Learning [Strengthen quality and reputation of programs and universities; increase degree 
productivity] 
 
Interpreter education is a relatively new profession, beginning in the late 1970s at two-year institutions. UNF is in 
the forefront of master’s level programming for interpreters and interpreter educators who have never had the 
opportunity to receive an advanced degree in interpreting without the need to relocate. Changing the M.Ed. 
concentration to an MS degree with an additional concentration will enhance the reputation of UNF and its 
ASL/English Interpreting program on national and international levels. It showcases UNF’s commitment to the 
standard for interpreter education to be distinct from teacher education, which was demonstrated on campus this 
semester when our department name was changed to reflect this value: Exceptional, Deaf, and Interpreter Education. 
The program continues to experience growth and viability and the number of graduates increases every semester. 
The new concentration is a way to increase degree productivity, and the program is preparing to deliver additional 
concentrations as resources become available. There is such an outcry for advanced degrees in interpreting and UNF 
is in the prime position to expand its programming to meet the need of today’s market. 
 
Scholarship, Research, & Innovation [Strengthen quality and reputation of scholarship, research, and innovation] 
 
 The distance delivery of this program leads the profession of interpreter education in the area of innovation. No 
other program has attempted to deliver a master’s degree in a highly-visual content area prior to UNF accepting the 
challenge in 2009. With online teacher training, (Program Director is Certified Online Instructor at UNF), the 
faculty are in a state of constant upgrade and development to stay abreast of the latest technology developments that 
could enhance program delivery. This unique approach to interpreter education delivery allows international access 
to the program. 
 
The lead faculty member is an international research partner on the topic of aptitude and admissions testing in 
spoken and signed language interpreting programs worldwide. She developed a research partnership with Lessius 
University in Belgium and continues to partner with the University of Graz, Austria and the University of Ljubljana, 
Slovenia for student research opportunities in their programs. Program faculty have made international presentations 
and published extensively about the emphasis this program places on community-based learning and research, 
prioritizing the interpreter’s responsibility to the Deaf community and community at large.  
 
Community & Business Engagement [Strengthen quality and recognition of commitment to community and business 
engagement; increase levels of community and business engagement; increase community and business workforce] 
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The interpreting program is deeply rooted in community based learning. The curriculum includes a required 
specialty course, Service-Learning in the Deaf Community (for which the Program Director wrote the textbook), 
where students learn that becoming an ally of the Deaf community is a responsibility of their future profession. 
Students learn the difference between community service and service-learning so as not to perpetuate oppressive 
behaviors that the community has endured for generations. This emphasis on community engagement is unique to 
UNF, as determined by a recent survey of interpreting programs around the country.  
 
All students in the program have the option to participate in study abroad for their Applied Research in Interpreting 
course, which the Program Director has been leading since 2009 (Slovenia and Austria universities). This 
Transformational Learning Opportunity has been designated by UNF as a Community-Based Transformational 
Learning initiative. The interpreting program is housed in the Department of Exceptional, Deaf, and Interpreter 
Education, a Community Based Transformational Learning-designated Department in 2012. The program’s service-
learning program (for which the Program Director wrote the textbook) is the only one of its kind in the US. 
 
The program seeks to meet the market’s demand for qualified interpreters in healthcare, legal, education, video 
relay, and public service settings. The demand for qualified interpreters (as mandated by the Americans with 
Disabilities Act) continues to surpass the supply in the Jacksonville metropolitan area, the state, and nationwide. 
Likewise, personnel to teach in two-year and four-year Interpreter Education Programs typically need a master’s 
degree and tend to pursue it in unrelated fields such as Adult Education and Linguistics due to lack of options in 
Interpreting. The outcome of highly prepared interpreters and interpreter educators will satisfy market demands not 
only in Florida, but also in other states that UNF has already attracted (thus far, the program has students from 
Arizona, Oklahoma, Texas, Arkansas, Illinois, Georgia, North Carolina, Louisiana, New York, Minnesota, North 
Carolina, and Colorado).  
 

C. If the program is to be included in an Area of Programmatic Strategic Emphasis as 
described in the SUS Strategic Plan, please indicate the category and the justification for 
inclusion. 

 
The Areas of Programmatic Strategic Emphasis: 
1. Critical Needs:   

• Education  
• Health Professions  
• Security and Emergency Services  

2. Economic Development:   
• Globalization  
• Regional Workforce Demand  

3. Science, Technology, Engineering, and Math (STEM) 
 

The proposed M.S. in ASL/English Interpreting does not meet the definitions associate with the areas of 
programmatic strategic emphasis listed above.  
 

D. Identify any established or planned educational sites at which the program is expected to 
be offered and indicate whether it will be offered only at sites other than the main campus. 

 
The program is delivered via distance technology, primarily with online courses and occasionally with hybrid 
courses that require students to come to the UNF campus no more than one long weekend a semester.  
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INSTITUTIONAL AND STATE LEVEL ACCOUNTABILITY 
 
II. Need and Demand 

 
A. Need:  Describe national, state, and/or local data that support the need for more people to 

be prepared in this program at this level.  Reference national, state, and/or local plans or 
reports that support the need for this program and requests for the proposed program 
which have emanated from a perceived need by agencies or industries in your service 
area.  Cite any specific need for research and service that the program would fulfill. 

 
Currently, there are 46 Bachelor-level and 88 Associate-level Interpreter Education Programs in the U.S. There are 3 
master’s-level programs (including our present concentration). Given that there was only one option for obtaining a 
master’s degree in Interpreting prior to UNF’s concentration starting in 2009, faculty members within the 
undergraduate Interpreting programs nationwide typically have been forced to pursue master’s degrees in other 
fields of study, such as Vocational Rehabilitation Counseling, Deaf Education, Linguistics, Special Education, or 
Adult Education. The need for master’s level Interpreting programs is by far the greatest need that the profession is 
facing today. Presently, there is no competitive master’s degree available in Interpreting Pedagogy. UNF is the 
forerunner in master’s level programming for interpreter educators. 
 
The President of the Conference of Interpreter Trainers (professional organization of educators) addressed this 
need in a recent support letter: 

 
Interpreter education programs nationwide are experiencing a shortage of qualified instructors available to 
teach in postsecondary programs. While continuing to prepare highly qualified practitioners, UNF will be able 
to assist in filling the void of interpreter educators nationwide.  

 
In the three years since the concentration was implemented in 2009, the Program Director has received 
approximately 400 inquiries about program admission and has fielded numerous requests for additional information 
about attending UNF via the Academic Common Market within the 16-state region of the Southern Regional 
Education Board. With the implementation of a reduced tuition rate for students outside this region (effective Fall 
2011), numerous inquiries come daily about attending the program. 

 
B. Demand:  Describe data that support the assumption that students will enroll in the 

proposed program.  Include descriptions of surveys or other communications with 
prospective students.   

 
The daily volume averages 5 contacts per day, either by phone or email, from individuals who say they have been 
searching for an Interpreting degree that is “do-able” via distance technology.  
 
Between Feb. 8- 22, 2012 the Program Director has responded to the following inquiries: 
 
Phone:  10 prospective students  
 
Email:  38 prospective students from the continental US, Czech Republic, Austria, Canada (10 in 

process of applying by April 1) 
 

C. If substantially similar programs (generally at the four-digit CIP Code or 60 percent 
similar in core courses), either private or public exist in the state, identify the 
institution(s) and geographic location(s).  Summarize the outcome(s) of communication 
with such programs with regard to the potential impact on their enrollment and 
opportunities for possible collaboration (instruction and research).  In Appendix B, 
provide data that support the need for an additional program as well as letters of support, 
or letters of concern, from the provosts of other state universities with substantially 
similar programs. 

 
There are no master’s level ASL/English Interpreting programs in Florida other than UNF’s. 
 
  



 

D

 
As previou
enrollment
graduates w
doctoral stu
 

E

 
Current De
According 
as spoken l
(2010) doc
78% of its 
female pra
represent a
(Black/Afr
Native - <1
 
 
 
 
 
 
 
 
 
 
 
The Maste

• E
A

• D
N
In

• Id
st

• Id
re

• D
A
la

D. Use Tabl
projected
sources.  
graduate 
underlyin
expected 
discipline

usly noted, enro
t to increase at 
who are prepar
udy.  See Appe

E. Indicate w
the propo
consultat
impact up
is predo
Opportun
the area b
and appr

emographics 
to the website

language trans
cuments that 87
members are f

actitioners have
approximately 
rican American
1%). The profe

r’s program in
xpanding facul

American and D
Directly recruiti
National Allianc
ndian/Alaskan N
dentifying pote
tudy; 
dentifying pote
epresented;  

Developing spec
ASL), particular
anguage; and 

le 1 in App
d student hea

Generally un
FTE will b

ng enrollme
to change m

es that will li

ollment since t
a rapid rate are

red to teach in 
endix A, Table

what steps w
osed program
tion with the 
pon that univ
minant on 
nity Officer s
below to indi
oved. 

e for Translator
lators and inter
7% of its 15,30
female. Throug
e dominated the
12 % of those 

n – 5%; Hispan
ession is critica

 ASL/English 
lty to include m

Deaf individual
ing students of 
ce of Black Int
Native);  

ential grants an

ential grants an

cialized trainin
rly needed as a

endix A (A 
adcount (HC)
ndergraduate
e calculated 
nt projection

majors to enr
ikely occur.

the program be
e in direct resp
Interpreter Edu

e 1-B. 

will be taken
m substantial

affected uni
versity’s abil
their campu
shall review 
icate that the 

rs, Terminolog
rpreters are fem

00 members are
ghout the devel
e field (Cokely
reporting ethni

nic/Latino/a – 4
ally underrepre

Interpreting at 
more members 
ls; 
f linguistic and 
terpreters, Man

d scholarships 

d scholarships 

ng to address th
a large percenta

 

6 

for undergr
 and Full Tim

e FTE will be
as 32 credit

ns.  If, initi
roll in the pr

egan in 2009 re
ponse to the ma
ucation Progra

 to achieve a
lly duplicate
versity), an a
ity to attract 

us in the su
this section 
analysis requ

ists, and Interp
male. Likewise
e female and th
lopment of sign
y, 1980; Kanda
icity to the Reg
4%; Asian/Pac
esented by male

UNF is comm
from under-re

cultural minor
no a Mano (Lat

targeted at me

targeted at me

he growing dem
age of the Flori

raduate and 
me Equivalen
e calculated a
t hours per 
ially, studen
roposed prog

epresented an 8
arket need for h
ams at the AA/B

a diverse stud
s a program 

analysis of ho
students of r
ubject progr
of the propo
uired by this

preters (2011), 
e, the Registry 
he Conference 
n language inte

a, 1988). At pre
gistry of Interp

cific Islander –
e and ethnicall

mitted to divers
epresented pop

rity groups from
tino/a), and Sac

embers of diver

en going into fi

mand for triling
rida and US pop

B for gradu
nts (FTE) acc
as 40 credit h
year.  Descr

nts within th
gram, describ

800% increase.
highly trained 
BA level, and 

dent body in
at FAMU or

ow the progr
races differen
ram.  The u
osal and then
s subsection h

71% of the ind
of Interpreters
of Interpreter 

erpreting as a p
esent, interpret
preters for the D
2%; American

ly diverse popu

ity within the p
ulations, inclu

m such organiz
cred Circle (Am

rse background

fields where me

gual interpreter
pulation speak

uate) to categ
cording to pri
hours per yea
ribe the rati
he institutio
be the shifts 

. The projectio
interpreters, 
candidates for 

n this program
r FIU, provid
ram might ha
nt from that w
university’s E
n sign and da
has been revi

dividuals empl
s for the Deaf, I
Trainers repor
profession, Wh
ters of color 
Deaf, Inc. 
n Indian/Alaska
ulations. 

profession by:
ding Black/Afr

zations as the 
merican 

ds entering gra

en are under-

rs (Spanish, En
ks Spanish as a 

gorize 
imary 

ar and 
ionale 
n are 
from 

ns for 

m.  If 
de, (in 
ave an 
which 
Equal 
ate in 
iewed 

loyed 
Inc. 

rts 
hite 

an 

frican 

aduate 

nglish, 
first 





 

8 
 

C. Describe other potential impacts on related programs or departments (e.g., increased need 
for general education or common prerequisite courses, or increased need for required or 
elective courses outside of the proposed major).  

 
There are no potential impacts on related programs or departments as all courses are contained within the proposed 
major. 
 

D. Describe what steps have been taken to obtain information regarding resources (financial 
and in-kind) available outside the institution (businesses, industrial organizations, 
governmental entities, etc.).  Describe the external resources that appear to be available to 
support the proposed program. 

 
The most likely form of external support for the program will be personnel preparation grants administered by the 
Office of Special Education and Rehabilitative Services (U.S. Department of Education). Calls for Proposals are 
frequently monitored by the Program Director for this external funding. One such grant proposal was written in the 
last grant cycle (2009), but it was not funded. External foundation support is being tapped for student support. 
Foundation grants are being pursued with UNF’s Division of Institutional Advancement to obtain funds to endow a 
faculty position, staff the ASL/Interpreting Lab (Building 57), increase material resources, and contribute to student 
financial support.  
 
The Interpreting Program Director is in deliberations with the College’s Director of Development to explore private 
funding to support additional faculty lines in the form of endowed professorships. 
 
IV. Projected Benefit of the Program to the University, Local Community, and State 

 
Use information from Tables 1 and 2 in Appendix A, and the supporting narrative for “Need 
and Demand” to prepare a concise statement that describes the projected benefit to the 
university, local community, and the state if the program is implemented.  The projected 
benefits can be both quantitative and qualitative in nature, but there needs to be a clear 
distinction made between the two in the narrative. 

 
The interpreting program impacts the university in a powerful way due to its international and national visibility. 
The extent of national and international presence of the faculty through TLO Study Abroad programs (4 to date), in-
service presentations, conference presentations, journal publications, journal and proceedings editorships, 
professional service, and international partnerships (Lessius University College, Belgium; University of Graz, 
Austria; University of Ljubljana, Slovenia) have drawn attention to UNF’s interpreting program and already 
increased the profile of the university here and abroad. Dr. Sherry Shaw, Program Director, has been instrumental in 
establishing UNF at the forefront of distance learning in the profession and has presented, with UNF Graduate 
School Dean and Assistant Vice President of Academic Technology, Dr. Len Roberson, in numerous national and 
international venues about the program’s highly-specialized curriculum, research initiatives, and technology-driven 
delivery. They have submitted proposals to present about the program’s distance delivery in Austria and the UK in 
September 2012. Dr. Janice Humphrey provides local and regional trainings to interpreters and prospective students, 
making the program more visible statewide and throughout the southeast. In addition, UNF is attracting interest as a 
site for national and international conferences and seminars, particularly in the area of interpreting aptitude and 
admissions testing research. 

 
The local community benefits from UNF’s preparation of highly qualified ASL/English interpreters at the BS-level 
because those students are local and attend class on campus. These students are prepared to meet the diverse needs 
of deaf and non-deaf consumers in Duval, St. John’s, Nassau, and Clay counties, thus meeting the demand for 
interpreters in public school settings as well as community settings. The graduate program is online with 
approximately 25% of the students residing in Florida; thus, its impact is more far-reaching. As the state’s only 
master’s degree program in interpreting, UNF stands out as innovative and market-driven in its development of this 
program and concentration. In addition to students from 10 other states (current demographic), Florida students have 
come from Jacksonville, Tampa, Daytona Beach, Miami, Lakeland, Orlando, and Tallahassee.  
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V. Access and Articulation – Bachelor’s Degrees Only   
 

A. If the total number of credit hours to earn a degree exceeds 120, provide a justification for 
an exception to the policy of a 120 maximum and submit a separate request to the Board 
of Governors for an exception along with notification of the program’s approval. (See 
criteria in Board of Governors Regulation 6C-8.014) 

 
This degree proposal is a master’s level program and this section is not applicable. 
 

B. List program prerequisites and provide assurance that they are the same as the approved 
common prerequisites for other such degree programs within the SUS (see the Common 
Prerequisite Manual at FACTS.org).  The courses in the Common Prerequisite 
Counseling Manual are intended to be those that are required of both native and transfer 
students prior to entrance to the major program, not simply lower-level courses that are 
required prior to graduation.  The common prerequisites and substitute courses are 
mandatory for all institution programs listed, and must be approved by the Articulation 
Coordinating Committee (ACC).  This requirement includes those programs designated 
as “limited access.” 

 
If the proposed prerequisites are not listed in the Manual, provide a rationale for a request 
for exception to the policy of common prerequisites.  NOTE:  Typically, all lower-division 
courses required for admission into the major will be considered prerequisites.  The 
curriculum can require lower-division courses that are not prerequisites for admission into 
the major, as long as those courses are built into the curriculum for the upper-level 60 
credit hours.  If there are already common prerequisites for other degree programs with 
the same proposed CIP, every effort must be made to utilize the previously approved 
prerequisites instead of recommending an additional “track” of prerequisites for that CIP.  
Additional tracks may not be approved by the ACC, thereby holding up the full approval 
of the degree program.  Programs will not be entered into the State University System 
Inventory until any exceptions to the approved common prerequisites are approved by the 
ACC. 

 
This degree proposal is a master’s level program and this section is not applicable. 

 
C. If the university intends to seek formal Limited Access status for the proposed program, 

provide a rationale that includes an analysis of diversity issues with respect to such a 
designation.  Explain how the university will ensure that community college transfer 
students are not disadvantaged by the Limited Access status.  NOTE:  The policy and 
criteria for Limited Access are identified in Board of Governors Regulation 6C-8.013.  
Submit the Limited Access Program Request form along with this document. 

 
This degree proposal is a master’s level program and this section is not applicable. 
 

D. If the proposed program is an AS-to-BS capstone, ensure that it adheres to the guidelines 
approved by the Articulation Coordinating Committee for such programs, as set forth in 
Rule 6A-10.024 (see Statewide Articulation Manual at FACTS.org).  List the prerequisites, 
if any, including the specific AS degrees which may transfer into the program. 

 
This degree proposal is a master’s level program and this section is not applicable. 
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INSTITUTIONAL READINESS 
 
VI. Related Institutional Mission and Strength 
 

A. Describe how the goals of the proposed program relate to the institutional mission 
statement as contained in the SUS Strategic Plan and the University Strategic Plan. 

 
The goals of the program are to: 

1. Prepare highly qualified interpreters to meet the demand for communication facilitators who are ethically, 
culturally, and linguistically competent. 

2. Engage students in community based transformational learning through study abroad and service-learning 
opportunities 

3. Promote a process-based approach to interpreting skill acquisition so that students become practitioners 
who are capable of self-monitoring their own process and product for absolute fidelity to the source 
message. 

4. Develop consumers of research in the field of interpretation and translation studies and instill enthusiasm 
for expanding the professional knowledge base with evidence from personal research efforts. 

5. Provide a curriculum that is evidence based and on the cutting edge of developments in spoken and signed 
language interpreting research. 

6. Develop interpreting, ethical decision-making, and critical thinking skills for work in specialized settings 
(legal, medical, mental health, and social services) and within intercultural contexts. 

7. Prepare highly qualified interpreter educators who can apply adult and transformative learning theory to 
interpreter preparation. 

8. Prepare culturally sensitive practitioners who demonstrate the ability to support and relate to members of 
marginalized populations whether they be colleagues, students or consumers of interpreting services. 

 
These goals are embedded in the mission of UNF to “foster the intellectual and cultural growth and civic awareness 
of its students” and “prepare them to make significant contributions to their communities in the region and beyond”. 
The goals align with the UNF Strategic Plan in the areas of community engagement, providing transformational 
learning experiences, and development of a program that meets community needs. The Strategic Plan places a high 
value on diversity and this program’s goals include preparing interpreters to maintain unconditional positive regard 
for the diverse populations with whom they will work as certified interpreters.  
 

B. Describe how the proposed program specifically relates to existing institutional 
strengths, such as programs of emphasis, other academic programs, and/or institutes and 
centers. 

 
This proposal involves converting an existing concentration at UNF into a stand-alone graduate major and 
expanding that major to include a new concentration in Interpreting Pedagogy – the only degree of its kind in the 
U.S. This will build on the existing strengths that UNF offers to the field as the only state university in Florida with 
a Deaf Education degree and the reputation of UNF’s current ASL/English interpreting program as a leader in both 
research and interpreter preparation. In addition, UNF’s current interpreting concentration delivery design is the 
only blended, distance learning program available at the graduate level. In direct response to students who needed a 
high-caliber program that offered a substantial amount of coursework using distance learning technologies, the 
current blended model was developed and has seen significant increase in its student base.   
 
An additional strength of UNF relating to the new degree/major and solidifying UNF as a national leader is the 
faculty – both full time and part time. UNF’s faculty includes two full time Assoc. Professors who hold terminal 
degrees and national interpreter certification. A third UNF faculty member is the Dean of the Graduate School and is 
also nationally certified with a terminal degree. These three faculty members are leaders in the interpreting field 
with internationally recognized prominence as teachers, researchers, leaders, and practitioners. Each is well-
published in the field and serves the profession at a national and international level. UNF’s ASL/English Interpreting 
program has an outstanding team of part time faculty who are each internationally recognized as leaders and 
prepared to teach in the new program and concentration. The innovation of the design of the new interpreter 
education/pedagogy concentration is unsurpassed in the nation in that it has brought together some of the most well-
known and experienced faculty in the field to contribute to the delivery of the degree. 
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C. Provide a narrative of the planning process leading up to submission of this proposal.  
Include a chronology (table) of activities, listing both university personnel directly 
involved and external individuals who participated in planning.  Provide a timetable of 
events necessary for the implementation of the proposed program. 

 
In 2008, two prospective students from the Tampa area approached UNF’s BS in ASL/English Interpreting 
(Department of Exceptional, Deaf, and Interpreter Education) Program Director requesting a distance-friendly 
option for obtaining a graduate degree in Interpreting. At the time, there was only one graduate-level interpreting 
program in the U.S. onsite in Washington, DC. UNF conducted a preliminary needs assessment and determined that 
there was enough demand to pilot a concentration in ASL/English Interpreting under the Special Education M.Ed. 
degree. The program began the next semester with 5 students in 2009, has nine graduates to date, and has 37 actively 
admitted students. 
  
Planning Process 

Date Participants Planning Activity 
Fall 2008 2 prospective students, 1 faculty member 

(Program Director, Sherry Shaw), 
Exceptional Student and Deaf Education 
Department Chair (Len Roberson) 

Conduct a feasibility study by inquiring of 
other prospective students; discuss delivery 
options and amount of onsite study required; 
develop experimental Program of Study; 
recruit students; implement as concentration 
under existing degree 

Spring 2009 5 students 
Keith Martin (Director of Graduate 
School) 

Started M.Ed. Special Education 
Concentration: ASL/English Interpreting with 
five students from Tampa and Miami areas. 
Students served in advisory capacity to refine 
courses and suggest curriculum expansion; 
Applied to have the program accepted for 
Academic Common Market (ACM) with the 
Southern Regional Education Board (SREB) 
to allow out-of-state students to attend for in-
state tuition. 

Summer 2009 Sherry Shaw Program accepted by SREB. Recruitment 
resulted in first out-of-state student from 
Georgia attending program via ACM 

Fall 2009 Sherry Shaw Program marketed in 16-state region; student 
enrollment increases to other adjacent states 

Fall 2010- 
Spring 2011 

Dean Larry Daniel; Sherry Shaw; 
Conference of Interpreter Trainers; 
National Consortium of Interpreter 
Education Centers 

Marketing expanded with incentive of 
scholarship funds provided by COEHS 
available to all new admissions—resulted in 
20 new admissions; Second faculty member 
hired, Jan. 2011; College administration and 
faculty met with external corporation for 
partnership development; Conference of 
Interpreter Trainers provided support letters 
for collaboration with external corporation 
following the development of MS degree; 
influx of students warranted discussion of 
separating the program from Special 
Education and establishing it as an 
independent degree option; Meetings with 
Department, College, Graduate School, and 
Academic Affairs confirmed feasibility of 
establishing an independent M.S. degree 
(stand-alone major) and concentration; 
proposal development with target date Fall 
2012 implementation 

Summer 2011-
Spring 2012 

Sherry Shaw, Jan Humphrey (new hire), 
Karen Patterson (ESDE Dept. Chair); Len 
Roberson (Graduate School, Dean, 

Proposal developed to comply with new 
guidelines issued Nov., 2011 
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Assistant VP of Academic Technology), 
Shawn Brayton (Academic Affairs) 

 
Events Leading to Implementation 

Date Implementation  Activity 
Spring 2012 Approval will be for Spring 2013 implementation. Students currently enrolled will have the 

option to complete the degree under which they entered (M.Ed.) or change to the new M.S. 
degree with no delay in graduation. 
 
Discussion and plans will begin to expand the program’s areas of concentration to include 
Interpreting Pedagogy 
 
International recruitment intensified (US and Canada) 

Summer and Fall 
2012 

The faculty and administrative governance processes will be followed to seek approval of 
the new M.S. degree program.  

Spring 2013 All admissions will enter under the M.S. Program of Study; Current students will be 
seamlessly transitioned into the new program with no changes to their Programs of Study. 

 
 

VII. Program Quality Indicators - Reviews and Accreditation 
 
Identify program reviews, accreditation visits, or internal reviews for any university degree 
programs related to the proposed program, especially any within the same academic unit.  List 
all recommendations and summarize the institution's progress in implementing the 
recommendations. 

 
The M.Ed. concentration in ASL/English Interpreting program was developed with accreditation in mind as soon as 
it is mature enough to qualify. Accreditation by the Commission on Collegiate Interpreter Education (CCIE) is a 
high priority for the program and conversations with the Lead Commissioner in 2010-2011 confirmed that the new 
degree would be eligible for accreditation although the current standards in place do not address graduate-level 
programming. UNF’s Interpreting faculty will be instrumental in revising standards to align with graduate programs 
so these programs can be assessed at the appropriate level and with appropriate expectations. The other two master’s 
programs likely will be involved in the process also. By Year 5, we will begin the accreditation process by applying 
and conducting the self-study review. 
 

VIII. Curriculum   
 

A. Describe the specific expected student learning outcomes associated with the proposed 
program.  If a bachelor’s degree program, include a web link to the Academic Learning 
Compact or include the document itself as an appendix. 

 
UNF requires all graduate programs to establish a Graduate Academic Learning Compact (GALC) which consist of 
a mission statement, expected learning outcomes, and an assessment plan/strategy.  The GALCs for the General 
concentration and the Pedagogy concentration are located in the Appendix C.    
 

B. Describe the admission standards and graduation requirements for the program. 
 
ADMISSION REQUIREMENTS:  
 
Prospective students must meet the following criteria to be eligible for the program: 
 
Prior degree (General Practitioner MS Degree)  
1. Completion of AA degree in ASL/English Interpreting with BA/BS in another field 
OR 
2. Completion of BA/BS in ASL/English Interpreting  
OR 
3. Completion of BA/BS in related field other than ASL/English Interpreting AND national interpreting certification 
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Prior degree (Interpreting Pedagogy Concentration) 
BA/BS in Interpreting, Linguistics, Education, or other ASL/deafness-related field 
 
Interpreting Credential (General Practitioner MS degree) 
1. Quality Assurance (QA) State Screening Level 2 or above 
OR 
2. Satisfactory rating on admission interview screening (applicable for students coming from states with no QA 
available). 
 
Interpreting Credential (Interpreting Pedagogy Concentration) 
National interpreting certification from the Registry of Interpreters for the Deaf, Inc. or Association of Visual 
Language Interpreters of Canada. 
 
Entrance Requirements 
1. GRE (Competitive scores on Verbal Reasoning, Quantitative Reasoning, Analytical Writing) 
2. Undergraduate GPA 3.0 or higher 
 
Supporting Documents 
1. Essay of professional goals 
2. Two letters of professional reference 
 
GRADUATION REQUIREMENTS 

1. GPA 3.0 with no more than one approved C Waiver. 
2. Passing score on the National Interpreter Certificate (NIC) – Written examination (external certification) if 

not nationally certified.  
 

C. Describe the curricular framework for the proposed program, including number of credit 
hours and composition of required core courses, restricted electives, unrestricted 
electives, thesis requirements, and dissertation requirements.  Identify the total numbers 
of semester credit hours for the degree.  

 

Proposed POS:  M.S. ASL/English Interpreting 
    
Core Requirements: 
INT 5457      3.0 INTERPRETING IN INTERCULTURAL    

CONTEXTS 
Online  

INT 6911      3.0 APPLIED RESEARCH IN INTERP Online  
INT 5990 3.0 SERVICE LEARNING IN DEAF COMMUNITY Online + project (your area) 
INT 6276 3.0 TEACHING COGNITIVE PROCESSING  Online  
 
Major Requirements: GENERAL PRACTITIONER 
INT 5595 3.0 HEALTHCARE INTERPRETING Online + 1 weekend 
INT 5275 3.0 MENTORING IN INTERPRETER EDUCATION Online  
INT 6277 3.0 ASL EXPANSION/COMPRESSION TECHNIQUE Online  
ASL 6619 3.0 ADV. ASL DESCRIPTION & CONCEPTS  Online + 3 days onsite 
INT 6XXX 3.0 MENTAL HEALTH INTERPRETING  Online + 1 weekend (2.5 days) 
INT 6932 3.0 INTERPRETING IN LEGAL SETTINGS  Online 
INT 6944 6.0 INTERPRETING INTERNSHIP* Field Placement/Online Seminars 
  36 *Students with RID NIC, CI/CT, CSC, NAD Level 

V, or AVLIC COI certificates are exempt. (30 
hours) 

Major Requirements: INTERPRETING PEDAGOGY CONCENTRATION 
INT 5XXX 3.0 INTERP EDUC: PAST, PRES., FUTURE Online + 5 days 
INT 5275 3.0 MENTORING IN INTERPRETER EDUCATION Online  
INT 6XXX 3.0 DISTANCE LEARNING IN INTERPRETER 

EDUCATION 
Online  

ASL 6XXX 3.0 LEADERSHIP IN INTERPRETER EDUCATION Online + 3 days onsite 
INT 6XXX 3.0 CURRICULUM DEVELOP. & REVISION Online + 1 weekend (2.5 days) 
INT 6XXX 3.0 ADULT AND TRANSFORMATIVE LEARNING Online 
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IN INTERP EDUCATION 
INT 6XXX 3.0 INTERNSHIP I* Field Placement/Online Seminars 
INT 6XXX 3.0 INTERNSHIP II Field Placement/Online Seminars 
  36 *Students with three or more years experience  

teaching interpreting are exempt (33 hours). 
 

D. Provide a sequenced course of study for all majors, concentrations, or areas of emphasis 
within the proposed program.   

 
GENERAL PRACTITIONER SEQUENCE 
Semester 1 (Fall)  INT 6276, INT 6XXX, INT 6932 (2.5 days onsite) 
Semester 2 (Spring) INT 6911, INT 5590, INT 5457 (2.5 days onsite) 
Semester 3 (Summer) INT 6619, INT 5275 (3 days onsite) 
Semester 4 (Fall)  INT 5595, INT 6277 (2.5 days onsite) 
Semester 5 (Spring) INT 6944  
 
INTERPRETING PEDAGOGY CONCENTRATION SEQUENCE 
Semester 1 (Summer) Distance Learning; Interpreter Ed: Past, Pres., Fut; Teaching Cog. Process 
   (onsite 5 days for each successive course) 
Semester 2 (Fall)  Service-Learning; Intercultural Contexts 
Semester 3 (Spring) Applied Research; Leadership in Interp. 
Semester 4 (Summer)  Mentoring, Curriculum, Adult & Trans. Education 
   (onsite 5 days for each successive course) 
Semester 5 (Fall) Internship I, Internship II 
 

E. Provide a one- or two-sentence description of each required or elective course.   
 
There are four core courses that are required of all students regardless of the concentration they select 
(concentrations other than Interpreting Pedagogy are not yet developed): 
 
Interpreting in Intercultural Contexts (3 credit hours): This course explores interpreting with diverse populations, 
including individuals from diverse racial, ethnic, cultural, economic, religious, and social backgrounds. Students 
identify the role and function of interpreters when working with these populations within the context of 
ethnographic research and assimilate methods for applying cultural and linguistic competence to a variety of 
settings.  
 
Applied Research in Interpreting (3 credit hours): This course introduces students to current research in the field of 
spoken and signed language interpretation and directs students in conceptualizing research projects. Informed 
Consent and other requirements of the Institutional Review Board (IRB) process for research approval at UNF are 
covered. Students are mentored through topic investigation, problem identification, research design, literature 
review, and IRB proposal development. 
 
Service-Learning in the Deaf Community (3 credit hours): This course is designed to strengthen the student's ability 
to (a) acculturate to the rich linguistic and cultural values of the Deaf community through community based 
learning, and (b) acknowledge personal responsibility as an ally of the Deaf community. Students will contribute to 
empowerment of the Deaf community and participate in structured experiential settings that are identified using an 
asset mapping approach to community need identification.  
 
Teaching Cognitive Processing (3 credit hours): This course presents interpreting process from the perspective of 
interpretation pedagogy and introduces students to the key concepts of comprehension, working memory, self-
assessment of fidelity, cognitive capacity, language availability, and effort models. The course prepares students to 
integrate interpreting theory into interpreter education through personal skill acquisition and curriculum 
development. 
 
There are seven additional courses that comprise the General Practitioner program: 
 
Interpreting in Healthcare Settings (3 credit hours): In this course, students will develop a knowledge base of 
biological and institutional systems encountered in healthcare settings as well as demonstrate an understanding of 
the legal provision of interpreters and the application of HIPPA requirements. Students will apply this foundation to 
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equivalent linguistic and cultural interpretations in specific healthcare settings with emphasis on substance abuse 
and addiction, gender-specific health topics, cross-systemic health conditions and end-of-life palliative care. 
 
Mentoring in Interpreter Education (3 credit hours): This course explores profiles of successful mentors and how to 
establish a mentoring program, including when, how, and why mentoring supports best practices for job training and 
career development. Participants will learn the dynamics of a successful mentor relationship and analyze a variety of 
interpreting work samples to accurately identify patterns of strengths and weaknesses to incorporate into feedback 
and skill enhancement activities. 
 
ASL Expansion and Compression Technique (3 credit hours): Students will apply the advanced ASL techniques of 
expansion and compression for the purpose of analyzing discourse patterns and producing target messages that 
represent source messages with absolute fidelity. Students will learn how to recognize cues that identify when these 
techniques are called for in the interpreting process. 
 
Advanced ASL Description and Concepts (3 credit hours): This course focuses on the advanced ASL skills needed 
to depict complex concepts specific to medical, mental health, social, and legal situations. Students will learn how to 
visualize information and use classifiers to describe procedures, conditions, activities, and the environment for 
persons whose first language is American Sign Language. 
 
Mental Health Interpreting (3 credit hours): In this course, students will develop a knowledge base of diagnoses and 
institutional systems encountered in mental health settings as well as demonstrate an understanding of the legal 
provision of interpreters and the application of HIPPA requirements and Code of Professional Conduct expectations. 
Students will apply this foundation to the production of equivalent linguistic and cultural interpretations in specific 
mental health settings with emphasis on12-Step programs, individual, couples and group counseling, and 
community-based and in-patient treatment. 
 
Legal Interpreting (3 credit hours): This course is an introduction to interpreting in legal settings, including 
courtroom proceedings, attorney-client meetings, dispositions, jury duty, and law enforcement venues. Students will 
develop legal portfolios of qualification to work in these settings and study such concepts as privileged 
communication and its extension to interpreters, courtroom protocol, applicable laws to interpreter provision, and 
ethics-based interpreting issues. 
 
Interpreting Internship (6 credit hours): This capstone course is field-based and requires supervised, mentored 
experiences with a certified interpreter. Through this internship, students have ongoing opportunities to apply 
classroom learning and theory with real-world interpreting and experience interpreting in diverse settings. Course 
requires 200 hours of field-based experience under mentorship of a certified interpreter. Course is waived for RID or 
AVLIC 
 certified interpreters. 
 
There are eight courses that are specific to the Interpreting Pedagogy Concentration: 
 
Interpreter Education: Past, Present and Future (3 credit hours) 
Students will review the history of spoken and signed language translator and interpreter education from the 18th 
century, including key theories and people in the field as well as the social, political and legal perspectives that have 
influenced the development of interpreter education. They will assess the current state of interpreter education in the 
U.S., identify current issues, and vision together some strategies to move the field forward. 
 
Distance Learning in Interpreter Education (3 credit hours) 
Students in this course will examine current best practices in distance learning and effective teaching skills for both 
distance and face-to-face instruction.  Topics covered include online instructional design, developing objective and 
measureable learning outcomes, techniques for assessing student knowledge and skills and how to provide efficient 
and useful feedback. 
 
Adult and Transformative Learning in Interpreter Education (3 credit hours) 
Students are introduced to the body of knowledge concerning adults as learners by focusing on the principles of 
adult and collaborative education, determining learning styles, and selecting appropriate instructional techniques. 
Students will review variables that affect adult learning, motivation techniques, appropriate training methodologies, 
reinforcement of learning, skill transfer, and measurement procedures for identifying learner characteristics. 
 
Mentoring in Interpreter Education (3 credit hours) 
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Students will explore their interpersonal and communication strengths and learn the necessary dynamics of a 
successful mentor relationship, including the logistics of mentoring and the challenges encountered. They will 
explore profiles of successful mentors and identify goals for themselves as mentors. Students will analyze a variety 
of interpreting samples to accurately identify performance patterns and engage in dialogue with a mentee to 
determine which patterns should be the focus of skill enhancement activities. They will practice techniques for 
asking reflective questions so mentees can take the lead in their professional development and skill enhancement 
activities. 
 
Curriculum Development and Revision (3 credit hours) 
Students will synthesize information from previous courses in the program by applying it to curriculum development 
in interpreter education. Topics include curriculum standards and maps, course goals and performance objectives, 
and student evaluations, and lesson plans. Students will develop instructional methods and strategies using role-
plays, group activities, and case studies. Students will utilize learning theory to develop a teaching module with 
instructor manual, student materials, and media presentations.  
 
Leadership in Interpreter Education (3 credit hours) 
This course introduces the social, political, and economic context in which colleges and universities operate. 
Historical perspectives on the development of higher education provide students with a background for 
understanding characteristics of our current system and future trends. A major focus is exploring how leaders of 
higher education can apply current knowledge to renew their commitment to student learning and more effectively 
achieve their department mission and goals. 
 
Internship I (3 credit hours) 
Students with three years of interpreter education teaching experience at the post-secondary level are exempt. This 
course mentors students through the teaching experience and provides the opportunity to teach in seminars at VRSII 
or at UNF during short-term institutes. Course requires onsite attendance in Salt Lake City, UT or Jacksonville, FL 
for two days and includes online work prior to and following the onsite component. 
  
Internship II (3 credit hours) 
This course is designed for experienced interpreter educators to further develop skills in teaching the interpreting 
process, designing curriculum, and assessing student outcomes. Students will gain mentored experience in online 
teaching by working as a Teaching Assistant in interpreter education programs that offer distance delivery of 
courses. 
 

F. For degree programs in the science and technology disciplines, discuss how industry-
driven competencies were identified and incorporated into the curriculum and indicate 
whether any industry advisory council exists to provide input for curriculum 
development and student assessment.   

 
The proposed program is not considered a STEM discipline 
 

G. For all programs, list the specialized accreditation agencies and learned societies that 
would be concerned with the proposed program.   Will the university seek accreditation 
for the program if it is available?  If not, why?  Provide a brief timeline for seeking 
accreditation, if appropriate. 

 
Yes, the program will seek external accreditation upon eligibility. However, the Commission on Collegiate 
Interpreter Education (CCIE), the accreditation board for interpreter education programs at the undergraduate level, 
has yet to venture into accrediting graduate programs. To date, as there are only three master-level programs in the 
U.S., no graduate programs have been accredited, nor do the accreditation standards target this level of 
programming.  
 
Nevertheless, in our preliminary discussions with the CCIE Commissioners regarding UNF’s status as the only 
distance learning graduate program in the country, we have been encouraged to apply for accreditation once we have 
sufficient program development to meet the capacity standards, using the undergraduate standards as guidelines. The 
program will need to have sufficient graduates from which to collect exit and post-graduate data for employment 
and program efficacy related to employment prior to becoming eligible for the self-study component of 
accreditation. This will take approximately five years. Meanwhile, all courses are developed using the CCIE 
standards as the foundation for course objectives in full anticipation of seeking accreditation. If it is to be accredited, 
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the program and concentration will address the following needs, among others, to bring it up to accreditation status: 
 

1. Establish Advisory Council representative of previous students and external stakeholders. 
2. Develop exit and post-graduate survey developed for program assessment.  
3. Develop employer survey developed for program assessment. 
4. Maintain graduate database to follow employment and certification accomplishments (established 2010)  
5. Aggregate data routinely for program assessment. 

 
The timeline for accreditation is: 
 
Year 1:  Develop post-graduation and employer surveys; establish Student Advisory Council; create 

stakeholder Advisory Council with representatives from the Deaf and Deaf-Blind community, 
maintain graduate database 

Year 2-3:  Administer post-graduation and employer surveys; analyze data; conduct Advisory Council 
meetings annually (via videoconferencing) 

Year 4:   Apply for Accreditation Self-Study 
Year 5:   Prepare Self-Study Report 
Year 6:   Apply for Accreditation 
 

H. For doctoral programs, list the accreditation agencies and learned societies that would be 
concerned with corresponding bachelor’s or master’s programs associated with the 
proposed program.   Are the programs accredited?  If not, why? 

 
This proposed program is not at the doctoral level. 
 

I. Briefly describe the anticipated delivery system for the proposed program (e.g., 
traditional delivery on main campus; traditional delivery at branch campuses or centers; 
or nontraditional delivery such as distance or distributed learning, self-paced instruction, 
or external degree programs).   If the proposed delivery system will require specialized 
services or greater than normal financial support, include projected costs in Table 2 in 
Appendix A.  Provide a narrative describing the feasibility of delivering the proposed 
program through collaboration with other universities, both public and private. Cite 
specific queries made of other institutions with respect to shared courses, 
distance/distributed learning technologies, and joint-use facilities for research or 
internships.   

 
The General Practitioner program is delivered via distance technologies with intermittent attendance onsite at UNF a 
maximum of one weekend a semester. This continues to be a workable delivery pattern that does not place undue 
financial or logistical burdens on the students. Housing is provided by UNF for the long weekend (Thursday – 
Sunday) each semester. The faculty members are currently (spring 2012) being trained to become certified online 
teachers and are participating in a Distance Learning Pilot Project with the Center for Instruction & Research 
Technology (CIRT) whereby Instructional Designers are assigned to upgrade all courses in the program to maximize 
technology. The program uses Blackboard, Blackboard Collaborate, and ooVoo to deliver synchronous and 
asynchronous class sessions. No additional financial support outside that provided from the Distance Learning 
Student Fee is needed to continue delivering our program in this way. The Interpreting Pedagogy Concentration will 
involve two summer institutes whereby students attend three weeks onsite for six hybrid courses and the rest of the 
courses are available online.  
 
IX. Faculty Participation  

A. Use Table 4 in Appendix A to identify existing and anticipated ranked (not visiting or 
adjunct) faculty who will participate in the proposed program through Year 5.  Include (a) 
faculty code associated with the source of funding for the position; (b) name; (c) highest 
degree held; (d) academic discipline or specialization; (e) contract status (tenure, tenure-
earning, or multi-year annual [MYA]); (f) contract length in months; and (g) percent of 
annual effort that will be directed toward the proposed program (instruction, advising, 
supervising internships and practica, and supervising thesis or dissertation hours).   

 
As described in section III.A, the faculty consists of two full time, tenure earning, faculty members and one part 
time, tenured faculty member. All currently serve in the rank of Associate Professor. Two were involved in the 
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program’s beginning (2008), and the second full time faculty member was hired in 2010. All are involved in 
obtaining Online Teaching Certification through the Teaching Online initiatives at UNF. The program was 
designated to receive instructional designers and funding to upgrade its distance delivery in 2012 and is currently 
undergoing these improvements. 
 

B. Use Table 2 in Appendix A to display the costs and associated funding resources for 
existing and anticipated ranked faculty (as identified in Table 2 in Appendix A).  Costs 
for visiting and adjunct faculty should be included in the category of Other Personnel 
Services (OPS).  Provide a narrative summarizing projected costs and funding sources. 

 
Table 2 reflects the six adjunct faculty members who were described previously. These faculty members were hand 
selected to provide the most qualified, experienced interpreter educators in the profession. At the expense of $2,500 
per semester, the calculated cost over the period of one cohort (start to finish is 18-24 months) is $15,000.  
 

C. Provide in the appendices the curriculum vitae (CV) for each existing faculty member (do 
not include information for visiting or adjunct faculty). 

 
D. Provide evidence that the academic unit(s) associated with this new degree have been 

productive in teaching, research, and service.  Such evidence may include trends over 
time for average course load, FTE productivity, student HC in major or service courses, 
degrees granted, external funding attracted, as well as qualitative indicators of excellence. 

 
Over the past two years, faculty in the Department of Exceptional, Deaf, and Interpreter Education collectively had 
18 journal articles published in peer-reviewed journals, 4 books published, 11 book chapters, 4 book reviews, 65 
refereed or invited presentations, and 26 funded grant projects. External grant funding over the 2010-2011 academic 
year was approximately $1,141,000.00. In 2009 -2010, the department had 558 students enrolled in the American 
Sign Language (ASL) courses (combination of majors, minors and students fulfilling the foreign language 
requirement for their program of study. This number increased to 641 during the 2010-2011 academic year (93 
Summer 10; 279 Fall 10; 269 Spring 11). Institutional data (2004-2009) indicate 100% of the completers in the 
Exceptional Student Education and Deaf Education programs passed the Florida Department of Education (FTCE) 
subject area certification exams.  Employer satisfaction survey data indicate beginning teachers who have graduated 
from the EDSE programs understood the Sunshine State Standards, were well prepared, knowledgeable, ESOL 
trained, and were skilled in classroom management. Program completers survey found ESDE professors made the 
biggest impact on professional development.  
 

X. Non-Faculty Resources 
 

A. Describe library resources currently available to implement and/or sustain the proposed 
program through Year 5.  Provide the total number of volumes and serials available in 
this discipline and related fields.  List major journals that are available to the university’s 
students.  Include a signed statement from the Library Director that this subsection and 
subsection B have been reviewed and approved. 

 
The extensive online databases available for UNF students are sufficient. The databases most relevant to interpreter 
education include: 

• ERIC 
• ProQuest Deep Indexing: Education 
• Medical Evidence Matters (ProQuest)  
• MEDLINE (ProQuest)  
• MLA International Bibliography (EBSCOhost)  
• Oxford Journals Online (Oxford University Press)  
• ProQuest Health and Medicine (ProQuest)  
• ProQuest Science Journals (ProQuest)  
• PsycINFO (EBSCOhost) 
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technology need projected at this time and this is covered by the Distance Learning fee.   
 

H. Describe fellowships, scholarships, and graduate assistantships to be allocated to the 
proposed program through Year 5.  Include the projected costs in Table 2 in Appendix A.   

 
Local students may be considered for Graduate Assistantships, but there is not a means for distance students to 
participate in this opportunity. Financial support for Graduate Assistants who do not have to be local students is 
being sought through grants and external foundation/corporate sponsorship.  
 

I. Describe currently available sites for internship and practicum experiences, if 
appropriate to the program.  Describe plans to seek additional sites in Years 1 through 5. 

 
As a primarily distance-delivered program, we draw students from across the country, which requires internship 
sites in a variety of states. Our internship placements must be able to offer students (1) appropriate supervision 
including regular observation with feedback/debriefing; (2) a site with a minimum of x-hours of hands on 
experience in the student’s area of focus; and (3) a minimum of two online meetings with students.  
 
CURRENT SITES: [Thus far, three graduate students have been placed for Internship: one at the Helen Keller 
National Center in New York, one with a private interpreting practice in Waco, TX, and the other in Atlanta Public 
Schools.] The following placements are either immediately available or feasible placements for program graduates. 
 
1. Helen Keller National Center, New York 
2. ASL Services Interpreter Referral Agency, Orlando 
3. Florida School for the Deaf and Blind, St. Augustine 
4. National Technical Institute for the Deaf, Rochester, NY 
5. Sorenson Communications, Inc., Jacksonville, FL 
6. Medical Interpreting Services, British Columbia, Canada 
7. Video Relay Service Interpreter Institute, Salt Lake City, UT 
8. Universal Orlando 
9. Student’s Local Colleges and Universities (for Interpreting Pedagogy majors) 
10. US Department of Transportation, Washington, DC 
11. US Navy, Philadelphia, PA 
 

J. If a new capital expenditure for instructional or research space is required, indicate where 
this item appears on the university's fixed capital outlay priority list.  Table 2 in 
Appendix A includes only Instruction and Research (I&R) costs.  If non-I&R costs, such 
as indirect costs affecting libraries and student services, are expected to increase as a 
result of the program, describe and estimate those expenses in narrative form below. It is 
expected that high enrollment programs in particular would necessitate increased costs in 
non-I&R activities. 

 
The program will not require a new capital expenditure for instructional or research space. 
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Appendices 
 
Appendix A 

Table 1: Projected Headcount from Potential Sources 
Table 2: Projected Costs and Funding Sources 
Table 3: Anticipated Reallocation of Education and General Funds 
Table 4: Anticipated Faculty Participation 

 
Appendix B 
 Not Applicable to this program 
 
Appendix C 

Graduate Academic Learning Compacts and Matrices 
 



 

 

 

 

Appendix A 

Table 1: Projected Headcount from Potential Sources 
Table 2: Projected Costs and Funding Sources 

Table 3: Anticipated Reallocation of Education and General Funds 
Table 4: Anticipated Faculty Participation 

  



HC FTE HC FTE HC FTE HC FTE HC FTE
Individuals drawn from agencies/industries in 

your service area (e.g., older returning 
students)

0 0 0 0 0 0 0 0 0 0

Students who transfer from other graduate 
programs within the university** 2 0.6 2 0.6 2 0.6 2 0.6 2 0.6

Individuals who have recently graduated from 
preceding degree programs at this university 1 0.2 1 0.2 1 0.2 1 0.2 1 0.2

Individuals who graduated from preceding 
degree programs at other Florida public 

universities
10 3.8 11 4.2 12 4.6 14 5.3 15 5.7

Individuals who graduated from preceding 
degree programs at non-public Florida 

institutions
5 1.9 6 2.2 6 2.2 7 2.6 8 3

Additional in-state residents*** 0 0 0 0 0 0 0 0 0 0

Additional out-of-state residents*** 37 15.9 46 19.8 56 24.1 66 28.4 75 32.3

Additional foreign residents*** 0 0 0 0 0 0 0 0 0 0

Other (Explain)*** 0 0 0 0 0 0 0 0 0 0

Totals 55 22.4 66 27 77 31.7 90 37.1 101 41.8

*       List projected yearly cumulative ENROLLMENTS instead of admissions
**     If numbers appear in this category, they should go DOWN in later years.
***   Do not include individuals counted in any PRIOR category in a given COLUMN. 

TABLE 1-B
PROJECTED HEADCOUNT FROM POTENTIAL SOURCES

(Graduate Degree Program)

Year 5Year 4Year 3Year 2Year 1Source of Students
(Non-duplicated headcount in any given 

year)*



Reallocated 
Base* 
(E&G)

Enrollment 
Growth 
(E&G)

Other New 
Recurring 

(E&G)

New Non-
Recurring 

(E&G)

Contracts & 
Grants 
(C&G)

Continuing 
Base** 
(E&G)

New 
Enrollment 

Growth 
(E&G)

Other*** 
(E&G)

Contracts & 
Grants 
(C&G)

Faculty Salaries and 
Benefits

119,158 0 0 0 0 $119,158 255,422 0 0 0 $255,422

A & P Salaries and 
Benefits

0 0 0 0 0 $0 0 0 0 0 $0

USPS Salaries and 
Benefits

0 0 0 0 0 $0 0 0 0 0 $0

Other Personnel 
Services

15,000 0 0 0 0 $15,000 0 0 0 0 $0

Assistantships & 
Fellowships

0 0 0 0 0 $0 0 0 0 0 $0

Library 0 0 0 0 0 $0 0 0 0 0 $0

Expenses 0 0 0 0 0 $0 2,500 0 0 0 $2,500

Operating Capital 
Outlay

0 0 0 0 0 $0 0 0 0 0 $0

Special Categories 0 0 0 0 0 $0 0 0 0 0 $0

Total Costs $134,158 $0 $0 $0 $0 $134,158 $257,922 $0 $0 $0 $257,922

*Identify reallocation sources in Table 3.

**Includes recurring E&G funded costs ("reallocated base," "enrollment growth," and "other new recurring") from Years 1-4 that continue into Year 5.

***Identify if non-recurring.

Faculty and Staff Summary Calculated Cost per Student FTE
Year 1 Year 5

3 4
0 0
0 0

Annual Student FTE
Total E&G Funding $134,158

Year 1

22.4

Year 5

USPS

Total Positions (person-years)

Faculty

A & P

$257,922

41.8

$6,170$5,989E&G Cost per FTE

TABLE 2
PROJECTED COSTS AND FUNDING SOURCES

Instruction & 
Research Costs

(non-cumulative)

Year 1 Year 5 
Funding Source

Subtotal 
E&G and 

C&G

Funding Source

Subtotal 
E&G and 

C&G

Worksheet Table 2 Budget



Program and/or E&G account from 
which current funds will be reallocated 

during Year 1

Base before 
reallocation

Amount to be 
reallocated

Base after reallocation

No reallocation of E&G required 0 0 $0
0 0

0 0
0 0
0 0
0 0

Totals $0 $0 $0

TABLE 3
ANTICIPATED REALLOCATION OF EDUCATION & GENERAL FUNDS

Worksheet Table 3 Reallocation



Faculty 
Code

Faculty Name or "New Hire"
Highest Degree Held 

Academic Discipline or Speciality Rank
Contract 

Status

 Initial Date 
for 

Participation 
in Program

Mos. 
Contract 
Year 1

FTE
Year 1

% Effort 
for Prg. 
Year 1

PY
Year 1

Mos. 
Contrac
t Year 5

FTE
Year 5

% Effort 
for Prg. 
Year 5

PY
Year 5

A Sherry Shaw, Ed.D
Assoc. 

Professor
Tenure-
earning Spring 2013 9 0.75 60% 0.45 9 0.75 60% 0.45

Instruction & Curriculum 
Leadership

A Janice Humphrey, Ed.D
Assoc. 

Professor
Tenure-
earning Spring 2013 9 0.75 54% 0.40 9 0.75 54% 0.41

Instruction & Curriculum 
Leadership

A Len Roberson, PhD
Assoc. 

Professor Tenured Spring 2013 12 1.00 15% 0.15 9 0.75 15% 0.11

Deaf Education

C New Hire, Degree Fall 2015 0 0.00 0% 0.00 9 0.75 54% 0.40
Academic Discipline

Total Person-Years (PY) 1.00 1.37

Faculty
Code Source of Funding Year 1 Year 5

A Exisitng faculty on a regular line 3 Current Education & General Revenue 1.00 0.97
B New faculty to be hired on a vacan0 Current Education & General Revenue 0.00 0.40
C New faculty to be hired on a new l 1 New Education & General Revenue 0.00 0.00
D Existing faculty hired on contracts 0 Contracts/Grants 0.00 0.00
E New faculty to be hired on contrac0 Contracts/Grants 0.00 0.00

Overall Totals for Year 1 1.00 Year 5 1.37

TABLE 4
ANTICIPATED FACULTY PARTICIPATION

 PY Workload by Budget Classsification

Worksheet Table 4 Faculty
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Graduate Academic Learning Compact 
 
 
Department: Exceptional, Deaf, and Interpreter Education 
Program: American Sign Language/English Interpreting (General) 
 
 

Program Mission Statement 
 

In accordance with the UNF mission statement to “foster the intellectual and cultural 
growth and civic awareness of its students, preparing them to make significant 
contributions to their communities in the region and beyond”, the mission of the 
ASL/English Interpreting Program is to educate students to become qualified 
practitioners and educators who are capable of managing the complex cognitive tasks for 
conveying dynamically equivalent messages between American Sign Language and 
English. The advanced curriculum is designed to instill exceptional communication skills 
in both languages (written, signed, spoken), ethical reasoning and decision-making, 
critical thinking, sense of responsibility to the Deaf community, and interpersonal skills 
that reflect open-mindedness and unconditional positive regard for all participants in the 
interpreting process. The program incorporates transformative learning theory and is 
equally accessible to deaf and non-deaf interpreting students with the goal of producing 
graduates who are ready to take national credentialing examinations and pursue careers as 
professional interpreters and/or interpreter educators. The program faculty members are 
committed to conducting ongoing research in interpreting and interpreter education and 
incorporating the applicable national standards outlined by the Commission on Collegiate 
Interpreter Education within the curriculum. 

Expected Learning Outcomes 
 
 
Guidelines: 
These learner outcomes need to be measurable and would represent what you intend for 
graduates of the program to know and be able to do.  It is recommended no more than 3 
outcomes be developed per content area  
 
 
 
Content/Discipline Specific Knowledge 
 

Upon program completion, students will: 
 

1. Apply cognitive processing theories, demand control schema, and process 
models to the interpreting process and teaching. 
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Knowledge of the Literature of the Discipline 
 

Upon program completion, students will: 
 

2. Demonstrate ability to access and synthesize literature in interpreting and 
translation studies in investigations of problems and sub-cultures. 

 
Ability to engage in independent learning or scholarship 

 
Upon program completion, students will: 
 

3. Construct and maintain a Professional Development Plan with measurable 
objectives for knowledge, skill, dispositional, and ethical lifelong learning.  

 
Demonstration of intermediate to advanced level professional skills 
 

Upon program completion, students will: 
 

4. Demonstrate linguistic (ASL, English), cultural, and ethical competency in 
diverse simultaneous and consecutive interpreting contexts. 

5. Demonstrate meta-linguistic awareness and ability to self-monitor for 
absolute message fidelity in variety of interpreting settings. 

 
Optional additional outcomes in areas such as communication and critical thinking 
skills 

Upon program completion, students will: 
 

6. Apply critical thinking and reflection skills to problem resolution. 
 

Assessment Plan/Strategy 
 
Part I:  Types of Assessment 
 
Guidelines: 
Provide list of the types of assessments that students might encounter in the program and 
that faculty will use to judge how student learning reflects the expected outcomes, and 
with a clear indication of the alignment between the types of assessments and the learning 
outcome(s) for which they provide evidence. This list is intended to be general, not 
encyclopedic, and to communicate to prospective students and their parents the types of 
assessments they might encounter in the program.   

1. Reflective journal (Objective 6) 
2. Ethnography (Objectives 2, 4)  
3. Literature Review (Objective 2) 
4. Think Aloud Protocol video (Objectives 1, 4, 5) 
5. Interpreting performance video (Objective 4) 
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6. Exam (Objectives 1, 4, 6) 
7. Mind Map (Objective 4) 
8. Group Project (Objectives 4, 6) 
9. Skill Plan (Objective 3) 

 
Part II:  Four-Year Cycle of Assessment 
 
Guidelines: 
For this initial submission of the GALC, there are two parts.  The first is an overall four-
year assessment plan.  A sample can be found at http://www.unf.edu/dept/inst-
research/AM_3_planning_guide.pdf .  This should be submitted along with this GALC.  
For the first year (Spring, Summer, and Fall of 2012), identify here in this section which 
of the learner outcomes above will be assessed during the 2012 year.  Remember that in a 
four-year cycle all learner outcomes will need to be assessed at least once.  In subsequent 
years, you will report on the data collected for the assessment and plan for continuous 
improvement based on the assessment. 
 
 
 Outcome 1 Outcome 2 Outcome 3 Outcome 4 Outcome 5 Outcome 6 
YEAR 1       

Fall I I    I 
Spring R   I I  

Summer R   R R  
YEAR 2       
Fall M   R M  
Spring  M I M  M 
Summer   M M   
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Curriculum Map 
 
 
Guidelines: 
Provide a matrix that that maps the courses in the program to the outcomes addressed in 
those courses, as shown in the template at http://www.unf.edu/dept/inst-
research/AM_2_assessment_template_matrix.pdf. 
 
 See attached matrix. 



Curriculum Matrix:  M.S. ASL/English Interpreting (General)  
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Content/Discipline Specific Knowledge1. Apply cognitive processing theories, demand control schema, and process models to the interpreting process and teaching. X X X X X X X X

Knowledge of the Literature of the Discipline

2. Demonstrate ability to access and synthesize literature in interpreting and translation studies in investigations of problems and sub-cultures. X X X

Ability to Engage in Independent Learning or Scholarship3. Construct and maintain a Professional Development Plan with measurable objectives for knowledge, skill, dispositional, and ethical lifelong learning. X X X

Demonstration of Intermediate to Advanced Level Professional Skills4. Demonstrate linguistic (ASL, English), cultural, and ethical competency in diverse simultaneous and consecutive interpreting contexts. X X X X X X X5.  Demonstrate meta-linguistic awareness and ability to self-monitor for absolute message fidelity in variety of interpreting settings. X X X X

Optional additional outcomes in areas such as communication and critical thinking skills6. Apply critical thinking and reflection skills to problem resolution. X X X X X X X X X
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Graduate Academic Learning Compact 
 
 
Department: Exceptional, Deaf, and Interpreter Education 
Program: American Sign Language/English Interpreting: PEDAGOGY 
 
 

Program Mission Statement 

In accordance with the UNF mission statement to “foster the intellectual and cultural growth and 
civic awareness of its students, preparing them to make significant contributions to their 
communities in the region and beyond”, the mission of the ASL/English Interpreting 
Program is to educate students to become qualified practitioners and educators who are capable 
of managing the complex cognitive tasks for conveying dynamically equivalent messages 
between American Sign Language and English. The advanced curriculum is designed to instill 
exceptional communication skills in both languages (written, signed, spoken), ethical reasoning 
and decision-making, critical thinking, sense of responsibility to the Deaf community, and 
interpersonal skills that reflect open-mindedness and unconditional positive regard for all 
participants in the interpreting process. The program incorporates transformative learning theory 
and is equally accessible to deaf and non-deaf interpreting students with the goal of producing 
graduates who are ready to take national credentialing examinations and pursue careers as 
professional interpreters and/or interpreter educators. The program faculty members are 
committed to conducting ongoing research in interpreting and interpreter education and 
incorporating the applicable national standards outlined by the Commission on Collegiate 
Interpreter Education within the curriculum. 

Expected Learning Outcomes 
 
 
Guidelines: 
These learner outcomes need to be measurable and would represent what you intend for 
graduates of the program to know and be able to do.  It is recommended no more than 3 
outcomes be developed per content area  
 
 
 
Content/Discipline Specific Knowledge 
 

Upon program completion, students will: 
 

1. Apply cognitive processing theories, demand control schema, and process models 
to teaching simultaneous and consecutive interpreting within intercultural 
contexts. 
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Knowledge of the Literature of the Discipline 
 

Upon program completion, students will: 
 

2. Demonstrate ability to access and synthesize literature in interpreting and 
translation studies in investigations of history, problems, and sub-cultures. 

 
Ability to engage in independent learning or scholarship 

 
Upon program completion, students will: 
 

3. Construct and maintain a Professional Development Plan with measurable 
objectives for teaching skill growth.  

 
Demonstration of intermediate to advanced level professional skills 
 

Upon program completion, students will: 
 

4. Apply principles of effective distance delivery, leadership, historical context, 
cultural-linguistic competence, and transformative learning in curriculum 
development.  

5. Demonstrate engaged, process-oriented teaching in one-on-one and group 
contexts. 

 
Optional additional outcomes in areas such as communication and critical thinking skills 

Upon program completion, students will: 
 

6. Apply critical thinking and reflection skills to resolving problems and establishing 
responsible alliances with the Deaf community. 
 

Assessment Plan/Strategy 
 
Part I:  Types of Assessment 
 
Guidelines: 
Provide list of the types of assessments that students might encounter in the program and that 
faculty will use to judge how student learning reflects the expected outcomes, and with a clear 
indication of the alignment between the types of assessments and the learning outcome(s) for 
which they provide evidence. This list is intended to be general, not encyclopedic, and to 
communicate to prospective students and their parents the types of assessments they might 
encounter in the program.   

1. Reflective journal (Objective 6) 
2. Ethnography (Objective 4) 
3. Literature Review (Objective 2) 
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4. Think Aloud Protocol video (Objective 1, 5) 
5. Performance video (Objective 1, 5) 
6. Exam (Objectives 1, 4, 5, 6) 
7. Group Project (Objectives 1, 5) 
8. Skill Plan (Objective 3) 

 
 
Part II:  Four-Year Cycle of Assessment 
 
Guidelines: 
For this initial submission of the GALC, there are two parts.  The first is an overall four-year 
assessment plan.  A sample can be found at http://www.unf.edu/dept/inst-
research/AM_3_planning_guide.pdf .  This should be submitted along with this GALC.  For the 
first year (Spring, Summer, and Fall of 2012), identify here in this section which of the learner 
outcomes above will be assessed during the 2012 year.  Remember that in a four-year cycle all 
learner outcomes will need to be assessed at least once.  In subsequent years, you will report on 
the data collected for the assessment and plan for continuous improvement based on the 
assessment. 
 
 
 Outcome 1 Outcome 2 Outcome 3 Outcome 4 Outcome 5 Outcome 6 
YEAR 1       

Summer I   I I I 
Fall  I    R 
Spring  M  R  R 
YEAR 2       
Summer    R M M 
Fall M  IM M  M 
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Curriculum Map 
 
 
Guidelines: 
Provide a matrix that that maps the courses in the program to the outcomes addressed in those 
courses, as shown in the template at http://www.unf.edu/dept/inst-
research/AM_2_assessment_template_matrix.pdf. 
 
See attached matrix. 



Curriculum Matrix:  M.S. ASL/English Interpreting 
(Pedagogy)                                               
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Content/Discipline Specific Knowledge

1. Apply cognitive processing theories, demand control schema, and process models to teaching
simultaneous and consecutive interpreting within intercultural contexts.

X X

Knowledge of the Literature of the Discipline

 2. Demonstrate ability to access and synthesize literature in interpreting and translation studies 
in investigations of history, problems, and sub-cultures.

X X

Ability to Engage in Independent Learning or Scholarship3. Construct and maintain a Professional Development Plan with measurable objectives for teaching skill growth. X X X

Demonstration of Intermediate to Advanced Level Professional Skills

4. Apply principles of effective distance delivery, leadership, historical context, cultura
linguistic competence, and transformative learning in curriculum developmen

X X X

5. Demonstrate engaged, process-oriented teaching in one-on-one and group contexts. X X X X

Optional additional outcomes in areas such as communication and critical thinking skills

6. Apply critical thinking and reflection skills to resolving problems and establishing responsible 
alliances with the Deaf community.

X X X




